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Abstract 
The major goal of this study is to sweep away the bias that an exam preparation process is a torment in which the candidates focus 
on only the acquisition of exam topics and particular techniques to solve the multiple-choice tests in a barren atmosphere. For this 
purpose, the study aims at finding ways to increase motivation by decreasing test anxiety over English tests by providing an 
“enjoyable” preparatory stage for exam candidates. To enlighten our way, students’ attitude towards English language and tests, 
their present competencies in language skills, their reason to learn English and their best motivating activities were learned using 
an “attitude scale” and a “multiple-choice questionnaire”. Our participants were nineteen 8th grade students preparing for Central 
Common Examination (CCE) in Turkey in which the candidates are examined in all school subjects including English countrywide. 
The “attitude scale” has shown that most students have positive attitude towards learning English but negative to English tests. The 
questionnaire revealed that the students feel the most competent in receptive skills and the least in productive ones. Among the 
possible motivating activities, songs, games and movies are found most motivating by the students. Using the data, the preparatory 
lessons and materials were planned in a task-based fashion. To screen the process and its results all pilot exams and real CCE 
results were put on record. These have proven that the students can be prepared for CCE pretty successfully by simply “having 
fun”. 
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1. Introduction 
Exam Preparation has always been a big demand for most Turkish secondary school English teachers, students and 
also parents. It is strongly believed that it is a period in which the focus will be limited to topics to be covered, exam 
strategies that quickens the students and multiple-choice tests and pilot exam questions similar to the ones in the 
original exam. The teachers who try to break the chains of this captivity full of biases, very frequently come across 
with harsh criticism or even derision. So, it has always been seen a utopia to gain success in a central common exam 
by having fun in a fruitful, rich and motivating atmosphere. To sweep away this bias and to serve as a ray of hope, this 
study set its sights to prove that the students can successfully be prepared for CCE by simply “having fun”. Too, the 
study aims to demonstrate that the students’ test anxiety decreases by making learning fun.  
In order to clarify the basis of the study, it is vital to give detailed information about what language learning 
motivation is and since learning motivation has a close relationship with Krashen’s Affective Filter Hypothesis, this 
will also be of concern too.  
2. Literature Review 
2.1. What is Motivation?  
Although many efforts are shown to explain it, motivation is one of the broadest and elusive terms ever. As Keblawi 
F. (2015) says, this is just because there is a respectable number of disciplines contribute to understanding of it. If we 
highlight some of the definitions, we first find Woolfolk A.’s definition which describes it as an internal state that 
arouses, directs, and maintains behavior (1998: 372). Another definition by Ames & Ames (1989) (cited in Ngeow, 
Karen Yeok-Hwa, 1998) says, it is the impetus to create and sustain intentions and goal-seeking acts. On the other 
hand, Johnstone (1999: 146) (cited in Mahadi T. S. and Jafari S. M., 2012: 231) considers motivation as a stimulant 
for achieving a specific target. Similarly, according to Ryan & Deci (2000) (cited in Mahadi T. S. and Jafari S. M., 
2012: 231), to be motivated means to progress or to be in motion to do something. 
Undoubtedly, motivation is our golden key to open the doors of our heart, the mysterious grey matter, and its 
interwoven paths which connects each tiny detail for us to be satisfied with our existence.   
2.2. What is Language Learning Motivation (LLM)?  
Most researchers and educators would definitely agree that motivation "is a very important, if not the most 
important factor in language learning", without which even 'gifted' individuals cannot accomplish long-term goals, 
whatever the curricula and whoever the teacher. (Xiaoyan Du, 2009). So, as Winne and Marx (1989) (cited in Ushida 
Eiko, 2005: 49) also says, motivation is both a condition for, and a result of, effective instruction.  
Research on second language learning motivation has been heavily influenced by the work of Canadian 
psychologist R. C. Gardner (Gardner 1993:157–194) (cited in Alvyda Liuolienơ, Regina Metiǌnienơ (2006)) and his 
associates. The model came to be known as the Socioeducational Model (Gardner, 1985) (cited in Keblawi F. (2015: 
26). In his model, Gardner talked about two kinds of motivation, the integrative and the instrumental. The integrative 
motivation refers to learners’ desire to at least communicate or at most integrate (or even assimilate) with the members 
of the target language. The instrumental motivation refers to more functional reasons for learning the language such 
as getting a better job, a higher salary or passing an examination (Gardner, 1985) (cited in Keblawi F., 2015: 26). In 
this study both are of concern since our aim is not only to get the students reach a high success in CCE, but also to 
make them competent in communicating in the target language. 
2.3. Affective Filter in Language Learning 
Xiaoyan Du (2009:162) says, “In addition to some objective factors, there are also some affective factors in 
language learning that are like a filter which filtrates the amount of input in learners’ brains. People with high affective 
filter will lower their intake whereas people with low affective filter allow more input into their language acquisition 
device. Affective filter hypothesis is first proposed by Dulay and Burt (1977) (cited in Xiaoyan Du, 2009: 162), and 
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is incorporated by Krashen as one of his five input Hypotheses in 1985. Krashen argued that people acquire second 
languages only if they obtain comprehensible input and if their affective filters are low enough to allow the input ‘in’. 
In his theory, affect includes motivation, attitude, anxiety, and self-confidence.”  
As in Krashen (2013:4-5), Affective Filter Hypothesis claims that affective filters do not impact language 
acquisition directly but prevent input from reaching what Chomsky has called the “Language Acquisition Device 
(LAD), the part of the brain responsible for language acquisition. If the acquirer is anxious, has low self-esteem, does 
not consider himself or herself to be a potential member of the group that speaks the language, he or she may 
understand the input, but it will not reach the LAD. A block – the affective filter – will keep it out. The presence of 
the affective filter explains how two students receive the same comprehensible input, yet one makes progress while 
the other does not. One is “open” to the input while the other is not.”  
The Affective Filter hypothesis implies that our pedagogical goals should not only include supplying 
comprehensible input, but also creating a situation that encourages a low filter. (Krashen S., 1982: 32) For this purpose, 
the first goal of the study was to provide an atmosphere full of “fun” to help our students have a low filter but high 
pleasure of language learning.    
3. Methodology 
3.1. Setting, Participants and Instruments 
The study is conducted in Us Academy Schools in Ankara. The participants of the study were nineteen eighth grade 
students, suggesting that they are A2 level students preparing for Central Common Examination (CCE).  
If we give a brief information about the exam, Central Common Examination is the English translation of the 
Turkish name of the exam - “Merkezi Ortak SÕnav (MOS). The exam is applied by the Ministry of Education in 
Turkey, countrywide. In the exam the students are examined in six main school subjects, including English. The 
students are expected to answer twenty questions for each lesson. The type of the English questions are mainly 
sentence completion, dialogue completion, sentence and word order, paragraph reading, irrelevant sentence, 
vocabulary. For all question types, a contextual understanding of the language is vital. Since the name of the exam 
has been changed very frequently, the name of the exam can also be found as Temel E÷itimden Ortaö÷retime Geçiú 
SÕnavÕ (TEOG), Seviye Belirleme SÕnavÕ (SBS), Ortaö÷retim KurumlarÕ SÕnavÕ (OKS) too.  
Although the setting of the study is a private school, students are from state school background which shows a 
significant difference between a private school background eighth grade student and a state school background student. 
This significance is derived from the differences in curriculum and materials used in all levels. So, while a private 
school background eighth grade student is supposed to be B1 level, a state school eighth grade student is supposed to 
be A2 level.    
In order to reach concrete scientific data, the students are first given an “Attitude Scale” which constitute twelve 
items scaling students’ general attitude towards English Language Learning and ten items scaling students’ attitudes 
towards English Language Tests. There also used a “Multiple-choice Questionnaire” in which the students were asked 
their language competencies (both receptive and productive ones), their reason to learn English and the activities they 
are most motivated with. To screen the process and progress of the students, all pilot exam results and original CCE 
results were recorded and documented. For a self-monitoring opportunity, the activities (especially the ones that 
require competency in productive skills) were filmed and photographed. Since some of the parents of the students and 
some students were a bit reactive for being filmed and photographed, some of the works could not be documented by 
this way.   
4. Findings 
In terms of the results of the “Attitude Scale”, it was significant that the students have a positive attitude towards 
English lessons. As it can clearly be seen in Figure 1 (a), students agree with the statements (1 – 3 – 8 – 10 – 11) 
which convey positive viewpoints and do not agree with the ones which convey negative point of view (2 – 5 – 7 – 9 
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– 12) towards English lessons. There are two other statements that students stood neutral which are 4 and 6 conveying 
positive attitude towards English lessons. 
With respect to the results shown in Figure 1 (b), it was found that the students have totally negative attitude 
towards English Tests. Within the scale there were five positive (1 – 3 – 5 – 7 – 9), five negative statements (2 – 4 – 
6 – 8 – 10). Significantly, the students agreed with the negative ones but disagreed with the positive ones.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig. 1 (a) Student Attitudes Towards English Lesson; (b) Student Attitudes Towards English Tests 
 
In the “Multiple-Choice Questionnaire” the results showed that the students find “Reading and Listening” a little 
easier and stated that they feel themselves more competent in those fields. On the other hand, they stated that they feel 
incompetent in “Writing and Speaking” and find those fields difficult. For Grammar and Vocabulary they stated that 
they sometimes have difficulty in comprehending them, but sometimes it is an ease to deal with them.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig. 2 (a) Student Competencies in Fields of English; (b) Students’ Reasons to Learn English 
 
When the students are asked their reason to learn English, there were two most popular answers. 15 students believe 
that learning English is a must in today’s world and they like and want to understand the English songs. Apart from 
these, 8 of the students said that they learn English because they are responsible from it in the CCE. 7 of the students 
also marked that they want to learn more about the English Culture and 6 of them want to receive their university 
education abroad. Also 5 of the students stated that they learn English because their parents want them to do. None of 
the students wanted to be an English teacher. 
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The last question in the questionnaire was asked to learn with which activities the students are motivated most. 17 
students put “watching movies” at the top among ten different activities. Following that there came “Vocabulary 
Games and Songs” chosen by 16 students. After them “Videos” and “TV Series” were found most motivating by 15 
students. The other motivating activity was “Karaoke” chosen by 10 of the students. 9 of the students marked 
“Grammar Games and Reading Times” as motivating. 8 of the students found “Drama Activities” useful. The Stickers 
and Computer Games were the last motivating activities chosen by 1 student each.    
 
 
 
 
 
 
 
 
Fig. 3 (a) The Most Motivating Activities for Students; (b) Which Number Represents Which Activity 
5. Implementations and Discussion 
5.1. Why Was Our Exam Preparation Not a Torment But Fun? 
As it was shown under the findings title, although the students have a very positive attitude towards English lessons, 
they had a solid negative attitude towards English tests. This was because of the biases that penetrated their hearts and 
brains. So, the first step to be taken was to get rid of those biases that the English tests always result in failure, that 
the questions in English tests are always very difficult to comprehend, that solving English tests is very boring, that 
they are condemned to making constant mistakes no matter how hard they try, and that an exam preparation can never 
be fun. At first, their fight with the tests and questions in them was of concern. Rather than fighting, cooperating with 
the questions was tried to be taught. Rather than seeing them as monsters that corrode their brain and heart, they were 
tried to be shown as team friends who try to help them. Although it took a long time to change their negative 
understanding, success finally came. Another battle was going on with their own mistakes. They had to make peace 
with their mistakes and even love them. That was the only way, because; the more they try to correct their mistakes, 
the more they revise the right and the more they learn. Too, the students regarded their classmates as rivals in the 
exam. This was also one of the most important obstacles that bring the process to a standstill. So, the students were 
helped to see their friends as team members, and tried to convince them that they are on the same boat. Although they 
had tough times, they were finally convinced that together they could achieve more and road to success is team work. 
The other bias that was gnawing their soul was that the exam preparation can never ever be “fun”. By using their most 
motivating activities and adding new ones, the process was saved from the barrenness of mechanical test solving and 
deductive instruction. The lessons were nourished with a lot of team work, problem solving, drama, games, movies, 
videos, and anything that make us laugh and experience more.  
Despite the challenges of the process, it could fortunately be possible to sweep away the biases, and bridge the gaps 
between the students and the “fun” side of learning and assessments in English. 
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5.2. Activities Put into Action 
During the study a great number of activities were used to enrich the learning and teaching environment and that 
would be great to share all of them in detail with colleagues, but because of the limitation in pages it is decided to 
share top ten activities and what they were and can be used for: 
x Indoors and Outdoors Hands-on Activities: In these activities the students were engaged in applied use of English 
sessions. One of these sessions was done in a unit named “Cooking” in which they learned giving recipes, 
instructions, kitchen fittings, cooking equipment, fruits and vegetables. After the new expressions were learned, 
the students were brought to the school kitchen and they cooked, gave instructions and recipes and ate together 
and had very much fun.  
x Creative Drama: The students were just given the theme and left free. They did pretty impressive jobs. Once, they 
were divided into groups of 3 to 4 and given the “Personal Experiences” theme. Although they were not 
specifically told to use certain structures, they automatically used Present Perfect for Personal Experience. One of 
the groups performed in a psychotherapy clinic, one of them acted as if they are selling holidays, the other had a 
job interview. They really did wonders.  
x Indoors and Outdoors Drama: These activities were used in nearly all of the units to be covered. Within the topics 
of the unit there was “Friendship” theme in which students covered personality adjectives, adjectives of physical 
appearance, relationship vocabulary, making arrangements and talking about future plans. After the structure, 
functional words and phrases covered, the students were brought to the school garden to have an imaginary party 
in which they act as if they have just met and talk about their future plans, make arrangements for another 
meeting and rumor about the others’ character and physical appearance in the party.  
The last two drama activities helped very much to lower their affective filter and therefore strengthen their self-
confidence and self-esteem.  
x Designing Cartoon Stories: After each new structure was handled, the students designed their own caricature 
stories in which they found the opportunity to conceptualize and contextualize what they learned. In one of the 
units covering “Preferences”, they wrote the story of a pollster and the ones joining his survey.  
x Videos and Filming: The videos were used in two different ways. First, to concretize the theory of grammar 
structures and second, for practice. When the students covered Past Events, they were first shown a set of videos 
in which they were required to discover the different uses, functions, meanings and forms in Past Simple and 
second, they were made to note down the different verb forms they catch. They were also given a set of videos to 
be viewed and studied at home. Video filming activities were also used in which the students made their own 
videos, discussed on them during the class hours and made a lot of personal reflection. Especially this activity 
helped them to make peace with their mistakes and love them. On this stage, peer teaching sessions were held 
spontaneously which also strengthened their feeling of being a team.  
x Concept and Mind Maps: For each set of vocabulary in the units, the students designed their own concept and 
mind maps with which they empower their connections in their brains and store the new input in a meaningful 
and contextualized way by creating particular folders for particular group of vocabulary items. For the unit 
concerning “Tourism”, they designed very detailed concept maps in which they formed complex folders 
summarizing whole unit.  
x Songs and Karaoke: Songs and Karaoke were used mostly in Grammar Revision activities in which they were 
first shown videos of particular songs which are suitable for the structure introduced and have karaoke sessions in 
which they try to sing the songs with correct lyrics and finally given homework assignments to search the web for 
more videos covering the same structure and share it with their classmates. Apart from just watching and singing 
the songs, they were also assigned video projects in which they make up a song and prepare such a video-clip. 
Frankly, the students can go to infinity and beyond if they are given an opportunity.  
x Movies: Both short and full-length films were used for especially helping the students discover the natural 
discourse of English and compare it with the ones in teaching settings. After each film session, the commentary 
stages also helped students practice the ways of giving opinions, making self-reflections, comparisons and 
expressing preferences which also constitute some of the major topics of CCE - English. 
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x Games: Not only for children but also for teenagers and even adults, games are treasure for learning and they are 
one of the most popular ways of making learning real fun. During the study, games were used for mostly 
vocabulary and structure revision. For vocabulary revision the students prepared their own taboo cards and 
played with them. While they are preparing their cards they also had the opportunity to strengthen the 
connections between the words, therefore the connections between their neurons. Also, since there is a limitation 
of word use, they empowered their ability to explain words in different ways. For structural practice, a game 
named “Ministry of Silly Works” was invented. The players; without showing the others – prepare some 
responsibilities for the other players to act out and say. As the game speaks for itself these responsibilities are 
chosen deliberately a little silly; just for fun. With this game students had an enjoyable opportunity to work on 
“be responsible for doing sth.” phrase.  
x Free and Guided Play-script Writing: In recent years a contextual understanding of the language has become vital 
in many contexts, including language exams. Since CCE is also one of those exams and since the students are 
very frequently asked dialogue completion, situational phrases and irrelevant sentence questions in CCE – 
English, activities such as “Play-script Writing” has become more useful than writing unconnected, independent 
sentences. These activities also worked a lot to do more discourse practice.  
 
6. Results 
As it was stated under the data collection procedure, all pilot exam results and original CCE results were recorded 
and documented to screen the process and progress of the students. With respect to their results, there has been a 
remarkable change in students’ performances from the first pilot exam to the original CCE – English.  
At the beginning of the journey; since their affective filter was very high and their brains were contaminated with 
dusty biases, the students’ performances was very low. They had 14 - 16 mistakes out of 20 questions. But, after the 
study started to bear its first fruits, the scene started to change, the number of mistakes started to decrease, the number 
of correct answers started to increase. When the time of the last two pilot exams came, the number of mistakes were 
decreased to 3 – 4 mistakes. But, the study reaped its real product in the original CCE. As it can easily be seen in 
Figure 4 (a), the students had only one or zero mistake. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   
 
Fig. 4 (a) Correct and Incorrect Answers Average; (b) What the Contractions Stand for 
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7. Conclusion  
At the end of the study, it was once more proven that a student-centered, motivating, enjoyable and productive 
teaching works very well, even in the cases that seem hopeless.  If teaching and learning is made fun, even the students 
who has very high affective filters can taste success.  
In student aspect, the study succeeded in sweeping away students’ biases so that they are no longer scared of being 
tested in English, they are no longer afraid of making mistakes; rather they have learned to learn from their mistakes 
and started loving them. Too, they learned how to cope with challenges by cooperating with them. 
On top of these, it was significantly proven that “an exam preparation is not a torment but fun”. 
8. Suggestions for Further Studies 
It is the biggest dream that this study pioneers other colleagues to conduct these kind of analytical studies and 
enlighten our ways for further studies. Additionally, it would be a great happiness if this study convinces other 
colleagues that we «need not» and «should not» stick on the multiple-choice tests and mechanical instructions in exam 
preparations. Too, it would be a great pleasure, if this study could serve as one of the steps to get rid of the barrenness 
of teaching about the language, not purely itself to communicate.  
Last but not least, it is the exact point to make a call for colleagues who would like to make a difference in their 
teaching to make a difference in their students’ learning. Despite the harsh criticism and derision, one should never 
stop; because only then will the efforts bear fruit.   
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